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ABSTRACT

In this research study, an extensive empirical investigation of antisocial

Fntmltli.onal personality traits, emotional intelligence & aggression has been conducted
ngrleiseiic:}éehavim among university students in Pakistan. Through a quantitative approach
College Students, " | and cross-sectional study design, the researcher has successtully measured
Pakistan the constructs as well as determined the relationships between them. The

outcomes revealed that participants have quite high levels of antisocial
personality traits and aggression, along with a medium level of emotional
intelligence. The target population for study consisted of male and female
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students aged 19-18 years enrolled in public & private colleges in Pakistan.
The study was conducted using cross-sectional research design with help

02-02-2026 of a multistage proportionate sampling method. The colleges and eligible
Date of Acceptance: | students were randomly chosen within selected districts. It was concluded
04-03-2026 that antisocial personality characteristics have a positive correlation with
Date of Publication: aggression, meaning that higher levels of the impulsiveness, aggressiveness,
10-05-2026 and hostility toward individuals and institutions, the greater the chances
of aggression. Conversely, emotional intelligence had inverse relationship
with antisocial features and aggression. This study adds to the empirical
material since it includes Pakistan youth sample that is poorly represented
in empirical studies.
2026 Journal of Social Research Development
Correspondence Shazia Malik
Email: shazia.ier@pu.edu.pk
DOI https://doi.org/10.53664/JSRD/07-01-2026-09-112-126
INTRODUCTION

Aggression and behavior related to violence among the youth in Pakistan has become an important
problem pertaining to education, psychology & public health. This matter gains further importance
due to the composition of country s population. According to the Government of Pakistan Economic
Survey 2024-25 based on the Seventh Population and Housing Census 2023, the population of the
country amounts to 2410 million, where 26% of the population belongs to age group of 15-29 years
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while 67% of them belong to age bracket below 30 years (Malik, Mihm, Pesando & Sucholodetz,
2025). This fact reveals that the behavior and emotion management problems of the adolescents as
well as young adults are not peripheral matters; rather, they have serious repercussions. The issue of
aggression in Pakistan is not limited to physical acts alone; rather, it can also be in form of bullying,
intimiclating, verbal al)use, hostilitg, and other such behaviors among peers in the education sector.
In fact, the evidence provided by the empirical research done on the issue in the country shows that
aggression occurs at a high enough frequency to require systematic investigation. This is supported
l)l] stuclg conducted bg Khawar and Malik (9016) among 817 individuals in Lahore, who discovered
that about 62% of the respondents exhibited the acts of bullying in one way or another as bullies,
victims, or even both.

Other subsequent researches carried out in various districts of the country show that the problem of
]oullging and peer victimization has become an important public health matter of concern (Amran,
Rathakrishnan, Singh, Kamaluddin, Yahaga & Rahman, 9023). In recent times, aggressive behavior
among gouth has emergecl as issue of increasing signi{icance in modern societies, especiallg those of
developing nations where fast-paced social, economic, and cultural changes are occurring. In the
educational settings, students experience a variety of stressful experiences ranging from academic,
social, economic, and familial pressures to exposure to digital platforms that may influence their
emotional and behavioral reactions (J aleel & Kotian, QOQ(Z) Consequentlg, an exploration of the
psychological factors involved in the aggressive behavior has both academic importance and social
significance enough frequency to require systematic investigation. Aggression refers to the multi-
faceted phenomenon involving any act aimed at causing injury or hurting other individuals, be it
psgchological or phqsical in nature. Aggyessive acts may take an open form ]og way of phgsical and
verbal abuse or a more understated form in the case of passive aggression as well as social isolation

(Sample, 2017)

[n Pakistan, instances of aggression in student populations can be seen to include bullying, violence
on campuses, intolerance toward peers, as well as emerging cases of Cg]oer]aullg ing via social media
channels. This behavior poses grave threats to emotional regulation, social skills, and mental well -
being of students (Malik et al, 2025). One of most important psychological variables linked with
aggression is antisocial personality characteristics. An antisocial personality denotes a continuous
trend of disrespecting social norms, regulations, and other people’s rights. Individuals with these
characteristics may exhibit impulsive tendencies, absence of empathy, irritability, and a propensity
to violate social laws. While such features may not necessarily amount to a personality disorder in
students, the subclinical presentation of these variables may strongly affect their behavior. These
make study of antisocial personality traits, emotional intelligence, and aggressive behavior highly
relevant in understanding students’ psychological growth and behavioral outcomes. As Pakistan is
a collectivist culture that values respect, harmony, and social solidarity, individuals with antisocial
personality features practice behavioral flaws with societal demands, that can promote aggression

(Antofianzas, 2020).

On the other hand, emotional intelligence has proved to be another key variable when explaining
human behavior regarcling emotional regulation and social interaction. [are and Haypur (1991),
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emotional intelligence encompasses the capability of people to perceive, interpret, control, and use
emotions effectively in themselves and in others. People who score high on emotional intelligence
can manage themselves under stresstul circumstances, solve problems related to contlict resolution
& build sound interpersonal relationships. Individuals scoring low in terms of emotional intelligence,
however, experience problems regulating their emotions of anger, frustration, and jealousy, which
might result in aggressive behavior (Holmes & Kashani, 2001). This could be the case in Pakistani
educational setting, since no formal emotional education exists in school curricula. In essence, the
relationship between antisocial personality traits, emotional intelligence, and aggression allows a
wide approach to assessing conduct of learners. If antisocial behaviors incline individuals toward
acts of aggression, then emotional intelligence be viewed as prevailing variable that offsets effects

of such behaviors.

In this case, emotional intelligence is likely to operate as an intervening variable in relation to how
antisocial personality traits lead to acts of aggression. Furthermore, the behavior of students is not
determined in vacuum; rathery, it is affected by many different factors such as gender, socioeconomic
status, familg dg namics, educational environment & culture. In Pakistan, difference in educational
institutions, whether theg are located in the urban or rural areas and whether theg are publiclg or
pyivatelg funded, along with socioeconomic differences, plags arolein shaping student experiences
and behavioral patterns. This goal is necessary in order to establish a starting point for assessing how
prevalent aggressive behavior tendencies are in the student demographic and how they are related
to certain psychological factors. This research is based on the necessity of solving a particular social
and psychological issue within the Pakistani setting. Through identification of levels, differences,
relationships, causes, and mediators of aggressive behavior, antisocial personality, and emotional
intelligence, this research gives detailed understanding of behavioral patterns of students. Not only
does it donate to academic knowledge but it helps solve issues within student demographic, making
the world better.

Research Objectives

1. To identify the level of aggressive behavior in the context of the emotional intelligence and
antisocial personality.

2 To identify difference in antisocial personality, emotional intelligence and aggressive based
on background of students.

J. To identify the existing relationship between antisocial personality, emotional intelligence
and aggressive behavior.

4. To determine factors that will contribute towards tendency of aggressive behaviors in the

particular research context.

Research Questions
1. What are the levels of aggressive behavior in the context of the antisocial personality and
emotional intelligence?
2. What are differences in antisocial personality, emotional intelligence & aggressive behavior
based on the background of the students?
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3. What are the relationships between antisocial personality, emotional intelligence as well as
aggressive behavior?

4. What are the factors that contribute towards the levels of aggressive behavior in particular
research context?

LITERATURE REVIEW

Aggression can be defined as any emotion that has a likelihood of hurting, harming, or destroying
something or someone. Thus, when discussing people, the bad intentions may be either physical or
psychological. The aggression refers to anger and hostility that may result in violence. Aggressive
behavior and negative attitudes lead to the creation of contlicts and misunderstandings among the
masses of equal rank (Roland & Idsoe, QOOI) Students coming from {inanciallg deprived families
might feel stressed and frustrated, which can lead them to be more aggressive. This study aims to
investigate the intricacies of such relations in an empirical fashion. First, the study will identify the
levels of aggression in students about their emotional intelligence and antisocial personality. By
determining the levels of aggression, the study will give insight into the extent of the problem in the
Pakistani education system. This expression of such emotion is aggressive behavior; this is mild to
severe and it involves people surrounding including nearest and dearest. When individual gets into
some conflict it will result in some aggressive behavior that will be evident in character of aggressor

(Nelson, 2000).

Accorcling to Gelman and Wellman ((2007), the destructive action that was done ]og the person oy
group that has less power is tendency of aggressive behavior. Moreover, propensity of aggression
behavior occurs within the environment that extends to fighting and more severe aggressive actions
that are now implicated to the world (Phi]ips 2007; Kyriakides, Kaloyirou and Lindsay, 20006). The
most common belief is that the causes of aggression are in the genetic (]oiological) or physical factors
and social factors ({actors that can be learned in society ) When we take the biological and social
factors together there exists a high degree of interaction in both of them. The social factors have a
great impact on the biological factors including neural responses. The social stimuli influence the
neural responses and conversely, social response of a person. In other words, we can infer that social
setup effects one's mental process and that as a result influences behavior of a person (Mag er,1997).
Mayer and Salovey (1993) defined El as capacity to comprehend oneself and others in terms of their
feelings and emotions, and have ability to describe them, and use this information to guide his/her
thinking and behavior.

The outcome of a physiological stimulation and perception of the specific situation following the
observation of the cues of environment we present ourselves through our face and body language.
Emotional Intelligence may be defined as a set of emotional, personal and interpersonal skills that
can be combined to create the coping capacity of an individual to the demands and pressures of the
environment (Bar~On s Parker, QOOO). Thus, the emotional intelligence ofa particular person is a
critical factor which can make or break a person in their life. Numerous studies have been carried
out with an eye on intelligence and its types. A few scholars have subdivided it into sets of skills or

the particular skills (Cattell, 1963; Guildford, 1967; Stern]oerg, 1988, Thorndike, 1990) Thorndike

Journal of Social Research Development, Volume 7, Issue 1, MARCH, 2026 115



Malik ... Antisocial Personality, Emotional

(19?0) subdivided the notion of 8eneral intelligence into three: 1) a]ostract, analgtic and verl)al, ?)
mechanical, performance, visual-spatial and synthetic, 3) social and practical intelligences. Among
the three, social and practical intelligence has the least number of studies. In this connection, this is
conceivably due to the fact that it has been hard to draw a line between it and the other (Mager &
Geher, 1996).

Intelligence studies have indicated that mental intelligence is not the only factor that determines
personal and professional success. Self—awareness, self—regulation, motivation, empathy and social
skills are fundamental elements of emotional intelligence. Sel{—awareness is foremost fundamental
element of the emotional intelligence in that it is an al)ilitg of someone to be completelg aware and
understanding of his/ her {eelings, emotions, sentimental conditions, skills, weaknesses, necessities,
wishes, ambitions (Goleman7 1995) These attributes make a person not unrealistic and emotional.
Moreover, these individuals understand how to control their emotions and feelings which influence
their own performance, other people and their environment (Goleman, 1995). Good self-regulation
make good decisions in any situation in a cool and calm manner are characteristics of these types of
individuals. The forefathers of the modern-day emotional intelligence were Thorndike (1920) and
Gardner (1999) In this linking, various theorists believe that emotional intelligence has to do with
one of two models. The ability model views El as a type of mental ability that contends that it is pure
form of intelligence.

[n literature, emotional intelligence has following research model. Emotional intelligence began to
be referred to in 1990 when was introduced by Salovey and Mayer. Since then, they and others have
been leading research on this topic. Initial theory of emotional intelligence combined significant
concepts of disciplines of emotion and intelligence. The theory of intelligence held that intelligence
is a capacity to perform abstract reasoning, The research has proven that emotions are signals that
communicate meanings about relationships, it is also argued that many basic emotions are universal
(Mager, Saloveg & Caruso, ?00?). Daniel Goleman was a psgchologist and science writer who was
inspired by the work of Salovey and Mayer in 1990s. He did his own research in field and authored
the renowned book EI (1095). Through this l)ook, awareness of Fl was raised in both the pu]:)lic and
private sector. The model of El proposed by Goleman has four aspects to it. To begin with, it is about
self~understanding. This can be described as having capability to be conscious of one own feeling &
how this affects others. It includes being guided by instincts to make decisions. Self~-management is

the second component.

This is related to the possibility of controlling oneself and adjust to any changes or situations. The
third one is social awareness. This is concerned with knowing and having a good knowledge of the
emotions of other people in the social networks. The fourth element is relationship management.
This involves being able to deal with the conflict as well as inspire and invest in others development
(Goleman, 1998). Goleman (1995) thus presentecl a list of emotional competencies in each of the
elements of El. Goleman was of the view that emotional competencies were not creative but as a
matter of fact, they were learned/ acquired. In fact, they can be created in such a way that they can
make a person even more successful (J aleel ¢5” Kotian, (202(2). Nevertheless, Goleman also felt that
people were born with an overall emotional intelligence. This acted as precursor to be able to learn

Journal of Social Research Development, Volume 7, Issue 1, MARCH, 2026 116



Malik ... Antisocial Personality, Emotional

emotional competencies. With reference to psychology, personality is a dynamic, which entails all
the interpersonal, biological, societal characteristics in a person. It is amalgam of all psychological
mannerism and functions. The personality is the collection of inductive systematic and structured
psychological traits and mechanisms of the individual that convince and interact with the physical
and social conditions.

Personality plays ]oig role in inheriting the ability to develop, maintain and adapt to inter personal,
physical and social conditions (Larsen & Buss, 200D). Therefore, we can say that personality is one'’s
pattern of traits that manipulate him/her physically, psychologically and socially. Accorcling to
the research findings, in the west, prevalence of antisocial personality disorder has been reported as
being two to three percent of the population. It happens more in males than the females four to five
times. The diagnosis of antisocial personality disorder is more so in white people as compared to
black people in the United States of America. A study conducted in Oslo found that there is a lower
prevalence in the young people age 18-24 (Ackerman & Heggestad, 1997) Another survey carried
out in Norway, suggest that 0.6% chances are found among people aged 16-24 years in England,
Scotland and Wales (Singleton et al, 2001). The highest prevalence is in 23~ to 44-year age band.
This kind of individual is the one who wants to be in a domineering situation. The misconceived idea
of the life is prevalent in these individuals and they feel that life has not given them any of what
they really deserved.

[t is noticeable that they were not loved as much, or lacked in social and economic assistance. They
feel that other individuals take advantage of their rights and enjoy each and everything more than
them. Theg experience j ealousg in other people who live their life in 8ooc1 manney (MUY}DI‘IL] & Vees,
2005). Like narcissistic personality, this type of antisocial personality is more concerned about their
reputation. They try to be attractive for others through doing something unique such as showing
bravery and toughness. They desire to be the focus of attention. They act by aiming at ensuring that
individuals are attracted to them, and give them the honor theg deserve (Kahilogullayi, ?016). Theg
behave aggressively and become crazy and unsafe if their reputation is slightly under threat and
aggressive activities others are trying to impress peers with leadership or violent activities (Dérjan,
Predescu " Tomita, ?017). To be able to realize antisocial personalitq disorder, one needs to consider
psychodynamic, behavioral and biological models. Like most personality disorders, it is asserted

that disorder be precipitated by parental lack of love during early years, which brings about a lack
of trust (Speyrg, ?003).

This theory presumes that the individuals who go upon to develop this disorder grow emotionally
detached and their mode of connecting with other people is by utilizing the power and aggression.
Some studies support this theory, and reveal that individuals with this disorder are more inclined
than others to have been exposed to certain factors during their childhood. These are: high levels of
stress, socio economic deprivation, family violence and/or parent-parent conflict (Martens, 200D).
Behavioral theorists on the other hand hold the view that antisocial behavior might be acquired by
means of modeling or invitation. In this linking, such behaviors may result in conflicts with peers,
poor academic adjustment, disciplinary issues, and emotional instability. They claim that there is
evidence that antisocial personality disorder individuals tend to have parents who have the same
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symptoms (Pc’lris, 9004) In this connection, there has also been an argument that parents can teach
antisocial behavior unwillingly as result of rewarding aggressive behavior of a child (Capaldi etal,

1997; Patterson, 1986)

This occurs when a child misbehaves due to the teaching of a parent. Nonetheless, the parent can
succumb to ensure that the child is calm. It is then taught to the child that it can have its own way
either by being stubborn or aggressive. Levenson (1992) argues that the real issue is that people
with antisocial personality disorder have a particular attitude with a tendency to down play the
needs of others. He states that such an attitude is more prevalent in society than people would think.
Another point that the cognitive theorists make is that such individuals have a literal problem of
being able to comprehend opinion of any other person. Various researches have shown that there is
a link between biological factors and antisocial personality disorder. It is believed that individuals
with this disorder are less anxious than others yet anxiety is vital factor in learning (Blair, Mitchell,
and Blair, 200D). This implies that these individuals fail to use adverse experiences in life as normal
and are not as receptive to others. Studies have reported such persons as less capable of learning
tasks than control groups in la]ooraton] (Lgkken, 1957) Dinn and Harris, ((2000) have argued case
why anti-social individuals are less anxious is as their bodies do not respond to advices, expectation
of stress as normal.

RESEARCH METHODOLOGY

The current study was designed and executed according to the positivist paradigm, and adopted a
guantitative approach to investigate link between antisocial personality, emotional intelligence,
and aggressive behavior in students. The positivist approach is suitable for research that aims to
provide objective measurement, hypothesis testing, and empirical explanation of relationships
among variables statisticallg (Creswell, 2005). As such, the studg is not onlg set to examine the
relationships between the primary constructs, but also to examine the differences in the variables of
interest across students’ background variables; identify primary predictors of aggressive behavior;
and test role of emotional intelligence as a mediator of relationship between antisocial personality
and aggressive behavior but also overall learning climate and social harmony within institutions
(Sullivan, 2024). A guantitative design was deemed most appropriate as it enables psychological
and behavioral constructs to be quantified and examined statistically using analytical tools such as
descriptive statistics, group comparison tests, correlation, regression as well as mediation analysis

(Creswell, 9017).

Particularly, the study followed a descriptive, correlational, and cross-sectional survey design as
such designs are suitable when the objectives of a study are to describe the levels of variables,
investigate the naturally occurring relationships between variables, and gather information about
variables from a population at given point in time without manipulating the research environment.
Thus, the chosen research design was consistent with the purpose of the research and allowed the
investigation of levels, differences, correlations, and prediction among the variables of interest. A
self~administered structured questionnaire was considered suitable for the large-scale survey data
collection, as it enables structured data collection, increases the comparability of responses, and can
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gielcl information quick]g (Ra{ieg & Salimi, QOQO) The guestionnaire was cleveloped accorcling to
the best practice guidelines for the scale development and survey design (Boateng et al, 2021), in
which items are developed from a theoretical foundation, consistent with the aims of research, and
grouped into conceptually coherent sections to enhance the clarity and content of the survey items

(Buss & Perrg, 199?).

Table 1 District wise Sampling Frame

Provinces Sampling Technigue Districted Selected Allocation
Punjab Multistage sampling 4 160
Khyber Pakhtunkhwa Multistage sampling %) 120
Sindh Multistage sampling 5] 120
Baluchistan Multistage sampling 4 160
Gilgit Baltistan Multistage sampling 1 20
[slamabad Utilization of college Cluster 1 20
Azad Jamu Kashmir Multistage sampling 1 40
Total 17 660

Note. The table presents the sample allocation used in the study, not the fixed total number of districts in
each province/ territory. This approach was adopted because district counts may be revised administratively
over time; therefore, the study reports the actual sampled units rather than relying on potentially outdated
district totals.

RESULTS & DISCUSSION

This section provides the analysis of the statistical data gathered from study Antisocial Personality,
Emotional Intelligence and Level of Aggressive Behavior among Students of Selected Colleges in
Pakistan. This chapter is arranged following the research objectives. Included in the chapter are the
following: the demographic profile of the respondents, the analysis of reliability of the instruments
used, clescriptive analgsis, analgsis of differences bLJ ]oackgrouncl variables, correlation analgsis to

reach the conclusion.

Factor Analysis

An Exploratory Factor Analysis (EFA) was performed to assess the structure of the selt-developed
instrument designed to assess antisocial personality traits, emotional intelligence & aggressiveness
in the college sample. Before extraction of factors, it was determined that collected dataset could
be submitted to factor analysis. Selected sample size (N =620) following process of data screening
proved appropriate, since it met the requirements for factor analytic studies. The high number of
correlations of .3 and above was revealed using Correlation Matrix. Value of Kaisey~Meger~Oin11
measure of sampling adequacy was .83, exceeding the recommended value of 6 (Kaiser, 1974). Both
6 and Bartlett's sphericity test (Bartlett, 1954) were statistically significant. The findings revealed
that the scale was a good fit for the three-factor model, in line with conceptual basis of the study.
There was evidence of substantial loadings for each item under its respective dimension, reflecting
adequate construct validity of questionnaire. Factor loadings were between 050 and 0.82, which is
acceptable level (= 040), implying that items had appropriate relationships with their constructs.
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Cross~loacling was insignificant since it was less than 0.30, confirming separation among the three
factors. there were significant eigenvalues of more than 10 & factors explained about 58% to 63%
of the total variance.

Descriptive Analysis
The characteristics of the demographic information and level of anti~social personality, emotional
intelligence and tenclencg of aggressive behavior were described ]ag clescyiptive analgsis which are
thus stated as fellow:

Table 2 Item Wise Analysis of the Antisocial Personality

Statements Mean SD
[t is better for me to be alone than to interact with others 582 098
In most cases, [ limit contact with my classmates or friends 577 101
[ am comfortable when I do not engage in any socializing 281 0.96
[like avoiding group discussions and engaging in social events 567 106
[{ind it better to remain guiet despite having something to say 574 109
[t is better for me to steer clear of large gatherings 580 0.96
[t is better for me to stay away from conversations with people [ don't know 312 105
[ become anxious when interacting with new individuals 340 108
[ need some time to adapt to new social environments 365 101
[t is difficult for me to open up my mind to my family members 558 116
Sometimes, I solve my problems on my own without their help 271 100
[{ind it easy to separate my emotions from my family relationships 262 104
[ am unsure of my personal strengths 330 107
[ become doubtful of myself when dealing with new things 555 102
[{ind myself questioning my actions and decisions 2.36 106
[ am not sure of my future objectives 555 101
[ am confused about my professional aspirations 570 103
[ am not sure of what I want out of life 582 101
Total 568 056

The table indicate assessment of antisocial personality characteristics among students at a college
with a diverse l)ackgrouncl. With an average score of 368 (SD =056), a high frequencg of antisocial
personality characteristics is observed, implying that most students have a tendency to behave in a
manner consistent with antisocial personality traits, include social withdrawal and a lack of social
engagement. The questions are scored at high frequency, further reinforcing trend observed in the
average score. Students strongly agreed with statements such as I prefer not to attend 8atherings”
(M =388, SD = 095), ] like being alone rather than hanging out with friends (M = 3.8, SD = 0.98),
and “Tt is okay for me to distance myself from social events (M =3.81,SD = 097)The high mean scores
associated with restriction of interactions with fellow classmates (M =378,SD = 1.0?), reluctance to
initiate conversation (M = 372, SD = 103), and unwillingness to take part in discussion groups M=
369,SD =105) are clear indicators that numerous students show declined level of social engagement

and communication.
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On the other hand, there are some questions relating to personal independence and uncertainty
which also received high scores. For example, there were high levels of managing diverse prol)lerns
individually (M = 376, SD = 1.00), emotional autonomy from the family environment (M =362,SD =
104), and doubts regarding their future life goals and careers (M = 3.82 and 370 respectively). The
above-mentioned issues reveal that antisocial behavior is related not only to social problems but
also to the individual problems. With the exception of a few that fall within the moderate category,
such as being nervous about meeting new people (M = 340,SD = 1.08) and lack of confidence in one’s
abilities (M =330,SD= 1.09), none of these can be considered to have an effect on the overall theme.
They rather point out that despite the presence of the moderate challenges, the behavioral trait still
remains antisocial.

Table 3 Descriptive Statistics for Emotional Intelligence

Statements Mean SD
I analyze my feelings in order to understand myself 311 101
I express my feelings very clearly to others 250 108
I can adapt quickly to a new environment 561 102
[am able to solve my problems calmly 558 103
[ am able to stay positive in any situation 2067 101
[ attempt to understand others' feelings before taking any action 349 110
[ am always cool in stressful circumstances 5067 101
[am able to handle my anger properly 581 105
I handle my difficulties in a step-by~step manner 348 098
[ talk to a friend when | am stressed out 310 101
[ take advice from others to cope with my stress 358 105
[ have clear awareness about my feelings 311 107
[ am able to communicate my feelings properly 2576 098
[{eel comfortable clealing with my {eelings 559 095
[ am aware of the feelings of others 211 093
[ have positive relations with other students 5006 108
[ am sympathetic to those who feel bad 521 11
I remain calm cluring acaclemic/ personal stress 247 108
[am able to control myself despite being provoked 221 112
[ am able to make decisions based on emotions and logical reasoning 207 104
total 504 058

The table demonstrated a detailed assessment on emotional intelligence among college students
using mean scores and Standard deviation. The mean value of 364 (SD = 058) means that, generally,
students have a medium level of emotional intelligence and can perceive, control, and express their
emotions, but not always at highest level. A detailed analysis of individual questions suggests some
ditferences in various types of emotional intelligence. There were several questions, demonstrating
good skills in interpersonal relations and empathy. The high probability of showing empathy when
other people feel distressed (M =384,SD = 093), was highest mean value, confirmed that students’
excellent interpersonal skills. Students were quite competent in maintaining positive interpersonal
relations with peers (M =381,SD = 095) and thinking about people emotions prior to reacting to
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situation (M = 3.80, SD = 0.96). Other high-level questions included willingness to take advice on
managing stress (M =376,SD = 0.99), reflection on one's own emotions (M =372,SD= 1.01), discussion

with trusted people in cases of stress (M = 3.71,SD = 105), and empathizing with other people feelings
(M=370,SD=098).

However, most of the items represent moderate category, emphasizing average skills in particular
areas. Specifically, learners exhibit average ability to remain optimistic when confronted with hard
conditions (M = 367, SD = 100), balance between emotions and rational thinking when making
decisions (M =366,SD = 1.00), and recognize their emotions (M =36),SD = 1.0?). Furthermore, other
skills like aclapting to different surroundings (M =360,SD = 1.0?), solving pro]olems rationallg M=
358, SD =103), and conveying emotions adequately (M =357, SD =103) demonstrate the average
degree of development. The dealing with problems systematically (M =355, SD = 101), expressing
feelings openlg (M =351,SD = 1.08), and ]oeing self-confident while managing emotions (M =350,SD
=107) serve as additional indicators of average emotional skills. There are also some points included
in the low level. It refers to low skills in dealing with provocation M=333,SD=112) and managing
anger e{{ectivelg (M =339,SD = 1.10). This shows that skills related to emotional regulation cluying
intense and stressful periods of time are quite low among participants. Also, even though they have
been included in moderate level, lower mean scores were found in terms of maintaining composure
during stressful events (M =342, SD =108) and while feeling pressure at school or personally M=
349,SD =104).

Table 4 Item Wise Analysis of Aggressive Behavior Related Items

Statements Mean SD
[{ind it hard to control my anger 312 102
[{eel that people treat me biased. 556 105
[{ind it difficult to trust those around me 358 104
[ tend to speak loudly when [ am angry 574 105
[ get frustrated when things do not work out as planned 581 107
[ get offended easily if [ am criticized 360 100
Sometimes, | may even physically lash out when [ am extremely angry 305 098
[ get easily irritated by trivial matters 369 103
[ get angry if [ feel disrespected 578 114
[find it difficult to refrain from lashing out angrily 566 101
[ engage in activities involve taking risks despite knowing that it led to trouble 322 098
[ have urges to throw or hit anything that is within my reach when [ am furious 285 104
Linsist on having the last word during an argument even if [am wrong 554 109
[{ind it difficult to relax my muscles after getting upset 234 1.06
[ continue dwelling on incidents that make me furious 501 105
[ {ind it difficult to keep calm physically if provoked 257 102
[ react spontaneously when I {eel extreme anger 348 107
Total 357 0.60

The above able presents a summary of the assessment of antisocial behaviors exhibited by college
students. With a mean of 357 (SD=0.60), there is high prevalence of antisocial behaviors among the
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university students, meaning that many individuals show strong characteristics of becoming easily
angered, irritable, emotionallg reactive. A large number of items were rated at high point, showing
significant challenges in managing emotional responses. For example, the students experienced
high levels of frustration with failure to meet their expectations (M=3.81, SD=098), reacted strongly
in cases of ]oeing clisrespectecl (M=5.78, SD=0.99), shouted when angry (M=5.74, SD=1.00). Moyeovey,
difficulty with anger control (M=372,SD=102), irritation with insignificant things (M=3.69,SD=101)

suggest high reactivity.

Additionally, high ratings were found in cognitive-emotional items such as perceptions of ]oeing
treated un{airlg (M =365,SD = 1.05), ina]oilitg to control anger reactions (M =366, SD = 1.04), and
brooding about anger-provoking situations (M = 3.62, SD = 102). It proves that antisocial behavior
does not reveal itself in external expressions but continues on internal level for negative thoughts.
Some items are moderately rated as they represent behaviors that students exhibit in different ways
or to different extents. They are impulsive actions (M =348,SD =107), inability to stay physically
calm (M =357,SD = 1.05), and continuing a debate until one feel that one has been right (M =355,
SD = 1.06). Also, risk taking behavior (M =522, SD = 1.09) and ]:)odilg actions while experiencing
extreme anger (M =305,SD= 1.14) are also examples of moderate rating. This small selection of items
is linked with low-intensity range, including feeling of desire to throw or hit something M=285,SD
=116). Thus, it appears that while aggressive ideation is evident, overt displays of aggression are not
particularly common.

Correlation Analysis

To identify the strength of relationship between variables antisocial personality traits, emotional
intelligence&aggressive behavior, Pearson correlation was utilized. Initial analgses were per{oymecl
to ensure the normality, repeatability, and homogeneity of variance assumptions were not accused
of the violating,

Table 5 Correlation among Factors (N:(':)QO)

Key factors 1 2 o)
Antisocial personality 1 046~ 058™
Emotional intelligence 1 -052"
Aggyessive Behavior 1

" The correlation is signi{icant to the 0.01 level (Q~tailec1).
*The correlation is signi{icant to the level of 0.0D (Q~tailecl)

Pearson correlation analysis was used to establish the relationships between antisocial personality
features, emotional intelligence, and aggressive behavior among the college students. First, there is
a medium negative correlation between antisocial personality features and emotional intelligence
(r = ~0.46, p < 0.01). Hence, the presence of antisocial features among college students correlates
negatively with ability of those students to understand and control emotions. Specifically, people
who like to stay alone, do not want social contact, and feel insecure about themselves cannot be
considered emotionally intelligent individuals. Second, a high positive correlation amid antisocial
personality features and aggression was identified (r=058, p < 0.01). In other words, the higher the
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level of antisocial features in students, the greater the possibility of aggressive behavior. Aggression
refers to such phenomena as irritability, aggressiveness, and frustration. The third correlation that is
important in this analysis is a medium negative one between emotional intelligence and aggression
(r=-052, p< 0.01). Consequently, it implies that students with higher emotional intelligence tend
to avoid aggression.

CONCLUSION

In current research study, an extensive empirical investigation of the antisocial personality traits,
emotional intelligence, and aggression has been conducted among university students in Pakistan.
Through a quantitative approach and a cross-sectional study design under the positivist paradigm,
the researcher has successfully measured the constructs in addition to determine the relationships
between them. The outcomes revealed that the participants have quite high levels of the antisocial
personality traits and aggression, along with a medium level of emotional intelligence. In other
words, the data revealed an unbalanced condition in which the emotional skills cannot adequately
cope with the tendency of the antisocial behavior, impulsiveness, and emotional instability. In this
drive, the descriptive data revealed that most of the participants suffer from problems related to the
social interaction, emotion management & self~awareness—key aspects of psychological adaptation
in the adolescence.

Correlational analysis helped provide deeper insights into the relationships between the variables.
[t was revealed that antisocial personality characteristics have positive correlation with aggression,
meaning that the higher levels of impulsiveness, aggressiveness, and hostility toward people and
institutions, the greater chances of aggression. On other hand, emotional intelligence had inverse
relationship with antisocial features and aggression. This result showed that emotionally intelligent
young people are unlikely to develop antisocial behaviors. As can be seen from the above research,
emotional intelligence acts as vital regulator, while antisocial personality traits act as important
risk factor when it comes to aggression. The relations between these aspects might shed some light
on influence of emotions and society on shaping behavior in youth. Moreover, this current research
adds to empirical material since it included the Pakistani youth sample which is poorly represented
in empirical studies.
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